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1. Introduction

For close to three years, the COVID-19 pandemic

disrupted all the pre-pandemic patterns of school life

prompting adaptation to new realities like lockdowns,

restrictions, and online or remote learning activities[1].

Over that period, the pandemic not only threatened our

quality of life[2] but it also threatened our social fabric,

routines, lifestyles and all aspects of mental health[3][1].

There is abundance of evidence that COVID-19 led to a

widespread decline in wellbeing[4][5], aggravated by

increased levels of anxiety, depression and distress (See

metareview by Robinson et al.[6]). Across countries,

COVID-19 occasioned a surge in isolation and loneliness

among children and adolescents[7][8]  and reduced

learning behaviours and performance[4][9]. Isolation is

linked to lower feelings of mattering and an elevated

risk for negative mental health outcomes[10]. In

addition, the World Happiness Report for years 2021 and

2022[2][11]  reveal crucial variance in overall life

satisfaction before, during, and after COVID-19.

Promoting student wellbeing has become a global

educational priority[12]  and this reflected in the

inclusion of socioemotional variables in international

assessments like PISA[13]. Since school satisfaction is a
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key indicator of student wellbeing[12], understanding its

relation to other student characteristics is crucial[14].

Research shows that students’ satisfaction with school

life correlates with important outcomes like happiness,

commitment, learning speed, discipline, and

adjustment[15][16][17]. On the other hand, dissatisfaction

with school life is linked with negative academic

outcomes like aggression, increased indiscipline, school

dropout, a higher risk for academic failure, changes in

academic and career plans, as well as poor transition

outcomes (e.g.[18][19][5][20]). Evidence from several

countries in the West shows that COVID-19 lowered the

life satisfaction of young people aged 15 to 30 more

than that of adults aged 31 to 60[21][22]. A focus on the

link between mattering and life satisfaction among

adolescents is important owing to first, the protective

role of feelings of mattering in students’ wellbeing in

the post-COVID-19 contexts (e.g.[23][24][25]) and second,

the strategic role the school context plays in meeting

students’ mattering need[26][27].

Conceptualized by the mattering and marginality

theory as the natural feeling of being valuable and

important to others[28][16] mattering is considered as a

formidable ‘psychological shield’ to a person faced with

stress and distress[19]. Thus, in the post-COVID-19

context, mattering is expected to be a crucial source of

resilience and adaptability to students in their coping

with the disruptions and psychological consequences of

the pandemic[10][19][29]. Studies done among students

either during or after the pandemic in countries as

diverse as China, Italy, Malaysia and the United

Kingdom linked mattering to positive outcomes like

positive self-appraisals, satisfaction with life and

overall well-being among students[30][23][24][31]. In

contrast, anti-mattering was linked to increased

vulnerability to stress, depression, and anxiety and this

may be deleterious to life satisfaction[30][23][24].

Therefore, we hypothesized that mattering would

positively correlate with school life satisfaction among

secondary school students (H1).

A recent summary of eight research articles focusing on

mattering[32]  proposed that mattering is not only

developmental in nature but it is also an essential

component in how people define themselves. The

default expectation is that, holding all factors constant,

mattering ought to increase with age[33]. In fact, just

like the pioneer research on mattering[34], current

evidence[19]  supports the differentiation of the

construct by age with adolescents recording lower

levels of it than adults. This trend sits well with the

view of mattering as increasing through adulthood

(probably owing to the close link between mattering

and generativity[35][19]). However, some evidence points

to either a negative correlation between mattering and

age, or at levels of mattering not interacting with age in

establishing wellbeing[30]. These mixed findings

reinforced the need to examine the links between

mattering and age. We, therefore, hypothesized that age

was correlated with mattering (H2a). We did not

formulate any hypothesis on differences in mattering

between middle and late adolescents.

In existing studies, students’ wellbeing has been

conceptualized through hedonic and eudaimonic

lenses. The hedonic perspective emphasizes happiness

and pain avoidance, focusing on cognitive and

emotional aspects[36][37]. It views wellbeing as

comprising of both life satisfaction and the balance of

positive and negative affect[38][39]. In this view, a

satisfied student experiences greater happiness and

minimal negative emotions[14][12]. In contrast, the

eudaimonic perspective defines wellbeing in terms of

optimal functioning and outcomes, such as school

engagement[40]. This study is aligned to the hedonic

view, which holds that life satisfaction is a critical

component of young people's overall wellbeing in

educational contexts[14][10][15][12][41][17].

Under the hedonic perspective, Diener et

al.’s[42] conceptualization of satisfaction with life is the

most popular measure of happiness. Some authors have

argued that this form of satisfaction with life is more

focused on aspects of personal achievement and

attainment[12][43][44]. Kyrs et al.[43]  have even shown

country-specific differences in satisfaction with life.

Similarly, the 2024 World Happiness Report further

illuminate this dynamic, revealing alarming trends:

young individuals aged 15 to 24 in the West are

experiencing a pronounced decline in happiness

compared to older adults, pointing to the role of age in

these disparities[45][21]  while Central and Eastern

Europe, the former Soviet Union, and East Asia recorded

substantial increases in happiness across all ages. In

contrast, happiness has fallen at every age in South

Asia, the Middle East, and North Africa. Among

elementary school students in China[46], older students

had lower levels of subjective wellbeing than younger

ones and girls had higher levels of school satisfaction

than boys. This contradicts earlier assertions that older

adolescents seemed happier than younger ones[47]. The

reviewed literature primes us to expect that age is

related to satisfaction with school life (H2b) and to
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hypothesize that age moderates the relationship

between mattering and satisfaction with school life

(H2c). Such trends compel a deeper exploration of how

factors like mattering can influence both life

satisfaction and happiness, particularly in the post-

COVID-19 landscape, where disruptions to social and

educational structures may exacerbate existing

inequalities[24][19].

Linked to the developmental nature of mattering, is the

idea that gender, as a crucial aspect of self-concept, is

an important dimension for differences in how

mattering relates to mental health[48][32]. In fact, there

is ample evidence that women tend to have a greater

sense of mattering compared to men[49][50]. However,

this difference seems not to hold across cultures. In

more non-egalitarian cultures, men often have higher

mattering scores than women (e.g. in Iran[51]; in

Pakistan[52]). We, therefore, found it important to

explore whether gender moderated the relationship

between mattering and life satisfaction among Kenyan

high school students. Since most Kenyan communities

are mainly patriarchal[53][54], we hypothesized that the

male students would have higher mattering scores than

female students (3a).

As per the World Happiness Report 2024, in higher

income countries, girls consistently report lower levels

of satisfaction with life than boys[45]. This is consistent

with findings from school attendees in

Luxembourg[55] and a recent metanalysis[56]. However,

the popular finding has been that females consistently

report higher satisfaction with life than males[57][58][59]

[60]. This seems to hold even in rural Kenya[61]  despite

there being reports of sub-Saharan African men having

higher satisfaction with life than women[58]. We,

therefore, expected gender differences in satisfaction

with school life with female students being more

satisfied with school life than male students (H3b) and

that gender would significantly moderate the

relationship between mattering and satisfaction with

life (H3c).

This study contributes to the literature in two

important ways: First, a focus on students’ satisfaction

with school life heeds the calls for more research on

this among African samples[62][63][64]. Second, the rapid

growth of the field of mattering coupled with the

increasingly popular view of mattering as a core

universal need[24][19]  call for more empirical evidence

from different countries around the world. Despite the

unavailability of cross-cultural studies on mattering,

there is a growing pool of evidence from Australia,

Canada, China, Great Britain, Italy, Israel, Japan, and

South Korea among others speaking to the possible

universality of the construct (see Flett[19]  for review).

We added to this pool by studying mattering among

Kenyan high school students, a population that is

largely underrepresented in mattering literature.

2. Materials and Methods

2.1. Participants

Our sample comprised of 446 high school students aged

between 15 and 23 years (M = 17.40, SD = 1.22; 55.8 %

Male) drawn from 12 secondary schools in Murang’a

County, Kenya. The students were all in form three (the

third year of high school). We used a stratified random

sampling method to ensure a representative selection

from the schools, taking into account factors such as

gender and age distribution.

To categorize our participants' ages (range = 15 to 23),

we grouped them into two using the popular

psychosocial developmental classification[47][65]:

middle adolescents (14-17 years) and late adolescents

(18-25) years (see Table 1). Majority (69.3 %) were middle

adolescents (Mage = 16.76, SD = 0.53; range 15-17 years).

Within this sub sample, 168 participants (54.4 %) were

male (Mage = 16.75, SD = 0.47; range 15-17 years) while

141 were female (Mage = 16.78, SD = 0.59; range 15-17

years). The late adolescence group had 137 participants

(Mage = 18.85, SD = 1.08; range 18-23 years) out of whom

81 were male (59.1 %; Mage = 18.96, SD = 1.11; range 18-23

years) and 56 were female (Mage = 18.68, SD = 1.03; range

18-22 years). Overall, late adolescents were significantly

older (t(444) = -27.29, p = <.001) than the middle

adolescents. Importantly, students’ ages did not differ

significantly by gender across the subsamples.

Prior to data collection, we obtained a research permit

from the National Commission for Science, Technology

and Innovation (NACOSTI/P/23/25950). Informed

consent was obtained from all participants and their

school principals, ensuring that they understood the

study's purpose, procedures, and their right to

withdraw at any time without any negative

consequences. Additionally, we ensured the

confidentiality and anonymity of all participants by

assigning unique identification codes and securely

storing the data
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2.2. Measures

The General Mattering Scale

We used the General Mattering Scale (GMS[28]), a

unidimensional measure consisting of 5 items

assessing one’s perceived significance to others.

Participants are required to rate their level of agreement

to the items using a 4-point Likert scale ranging from 1

= not at all to 4 = a lot. The scale is the most popular

measure for mattering and it has been found to be

reliable across different countries (see Flett[19]  for a

review) and when used among students (see Flett &

Heisel[30]). Higher scores indicated greater perceived

mattering. The scale had sufficient degree of reliability

(α =.60) across gender and age groups.

Students’ Life Satisfaction Scale

Students responded to the 7-item Life Satisfaction

Scale[66] on a scale of 1= strongly disagree to 6 = strongly

agree. Two items were reverse coded. To calculate the

overall life satisfaction score, we followed these steps:

Each participant’s responses to the seven items were

recorded and the individual scores for each item were

summed, resulting in a total score that could range

from 7 to 42. To obtain the mean score for life

satisfaction, the total score was divided by the number

of items (7), resulting in means with a theoretical range

of 1 to 6. The scale has good reliability across countries,

age and gender[66][67]. In this study, the scale had

adequate reliability (α =.70) and this was consistent

across gender and age groups.

3. Data analyses and results
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Middle Adolescence Late Adolescence Total

Variable Statistic Male Female Total t Male Female Total t Male Female Total t

n 167 140 307 82 57 139 249 197 446

Age M (SD)
16.75

(0.47)

16.78

(0.59)

16.76

(0.53)
-0.14

18.96

(1.11)

18.68

(1.03)

18.85

(1.08)
1.23

17.47

(1.28)

17.32

(1.13)

17.40

(1.22)
1.30

Range 15-17 15-17 15-17 18-23 18-22 18-23 15-23 15-22 15-23

Sk -1.48 -1.59 -1.52 1.32 1.42 1.33 1.34 1.48 1.41

Kr 1.06 1.53 1.23 1.36 1.06 1.16 2.14 3.09 2.51

Mattering M (SD)
14.28

(3.18)

14.19

(2.81)

14.23

(3.04)
0.25

14.87

(2.96)

14.94

(3.14)

14.92

(2.95)
0.12

14.47

(3.12)

14.41

(2.92)

14.44

(3.03)
0.23

Range 5-20 6-20 5-20 7-20 7-20 7-20 5-20 6-20 5-20

Sk -0.46 -0.34 -0.41 -0.52 -0.28 -0.41 -0.49 -0.28 -0.40

Kr -0.10 0.13 -0.00 0.13 -0.43 -0.16 -0.04 -0.08 -0.06

α .63 .56 .60 .56 .65 .60 .60 .60 .60

SWL M (SD)
3.33

(1.08)

3.34

(1.05)

3.33

(1.07)
0.12

3.62

(0.97)

3.40

(0.99)

3.56

(0.97)
1.29

3.43

(1.06)

3.36

(1.03)

3.40

(1.05)
0.64

Range
1.00-

5.43
1-5.43

1.00-

5.43

1.00-

5.86

1.00-

5.14

1.00-

5.86

1.00-

5.86

1.00-

5.43

1.00-

5.86

Sk -0.23 -0.40 -0.31 -0.46 0.31 -0.39 -0.32 -0.38 -0.35

Kr -0.70 -0.65 -0.69 0.32 -0.54 -0.11 -0.46 -0.62 -0.53

α .72 .70 .71 .64 .68 .66 .70 .70 .70

Table 1. Descriptive Statistics and Reliability Across the Gender and Age Groups

Note. N = 446. SWL = satisfaction with school life; Sk

=skewness, Kr = kurtosis.

Table 1 presents the means and standard deviations of

the variables of interest across gender and age groups.

Our data indicates that the average of scores in the

General Mattering Scale was 14.44 (SD = 3.03). The

satisfaction with school life scores had a mean of 3.40

(SD = 1.05). The skewness and kurtosis coefficients for

both mattering and satisfaction with school life were

within the range of ± 1 meeting the criteria for a normal

distribution across the sub samples[68]. We thus tested

the study hypotheses using parametric tests since the

variables met the criteria for normal distributions.

We performed correlational analysis to test the

hypotheses on the relationship between mattering and

satisfaction with school life (H1), age and mattering

(H2a) as well as between age and satisfaction with

school life (H2b). These correlations were evaluated

across gender and age groups (Table 2). Differences in

the correlation coefficient values across gender and age

groups were tested using the Fishers Z- Transformation

test. To test for gender differences in the variable

means (H3a and 3b), we used independent samples t-

test (See Table 2). To verify moderation effects of age

(H2c) and gender (H3c) a multiple regression analysis

was performed (see Table 3).
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Male Female Total

Variable
r r r

GM Age SWL GM Age SWL GM Age SWL

Middle Adolescence (12-17 years)

n 167 140 307

1. GM - - -

2. Age -.07 - -.09 - -.08 -

3. SWL .31** .06 - .32** .11 - .32** .08 -

Late Adolescence (18-23 Years)

n 82 57 139

1. GM - - -

2. Age -.02 - -.08 - -.05 -

3. SWL .24* .04 - .12 .07 - .19* .06 -

Overall Sample

N 249 197 446

1. GM - - -

2. Age .05 - .04 - .05 -

3. SWL .31** .13* - .26** .08 - .28** .11* -

Table 2. Correlation Disaggregated by Gender and Age Categories

Note. N = 446. GM = general mattering; SWL = satisfaction

with school life.

*p <.05; ** p <.01.

Correlations Between Mattering, Age, and

Satisfaction With School Life

As shown in Table 2, we found a significant moderate

positive correlation between general mattering and

satisfaction with life (r =.28, p <.01). This correlation

was slightly stronger among male students (r =.31, p

<.01) compared to female students (r =.26, p <.01);

however, the difference was not statistically significant

(z = 0.42, p =.34). Among late adolescents, the

correlation was significant and higher for male

students (r =.24, p <.05) than for female students (r =.12,

p >.05), but this difference was also not statistically

significant (z = 0.69, p =.25). In contrast, among middle

adolescents, the correlation was nearly identical for

male (r =.31, p <.01) and female participants (r =.32, p

<.01).

When comparing age categories, the correlation was

stronger among middle adolescents (r =.32, p <.01) than

late adolescents (r =.19, p <.05), although this difference

was not significant (z = 1.32, p =.09). Overall, across the

subsamples, the correlation between mattering and

satisfaction with school life was consistently positive

and significant, except for late adolescent girls,

providing robust evidence to support Hypothesis 1 (H1).

We conclude that as students’ sense of mattering

increases, their satisfaction with school life also

improves.

In our study, age did not correlate with mattering,

which was contrary to our expectations outlined in

Hypothesis H2a. However, a significant positive

correlation was observed between age and satisfaction

with life (r =.11, p =.02), albeit a weak one. This

correlation was evident among male students (r =.13, p

=.04) but diminished among female students (r =.08, p

=.29). Across the subsamples, the difference was not

statistically significant (z = 0.6, p =.27). These findings
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align with our expectation that age is positively

correlated with satisfaction with school life, supporting

Hypothesis H2b.

Gender differences in the study variables

In line with hypothesis H3a, male students had a higher

mean in mattering and contrary to hypothesis H3b,

female students had lower scores in satisfaction with

school life (see Table 1). In fact, on average, male

students had total general mattering scores that were

0.06 points higher and total satisfaction with life scores

that were 0.08 points higher than female students

respectively. However, the gender differences in

mattering (t(444) = 0.23, p =.82) and satisfaction with

school life (t(444) = 0.64, p =.52) were not statistically

significant. Thus our data did not support both

hypotheses 3a and 3b.

Age differences in the study variables

Though not part of the key objectives of the study, we

explored how the participants’ scores for the study

variables differed among the early and late adolescents.

As shown in Table 1, the late adolescent group had

higher means in age, general mattering and satisfaction

with life. Notably, these differences were significant for

age (t(444) = -27.29, p = <.001) and general mattering

(t(444) = -2.16, p =.03).

Moderation effect of age and gender in the

relationship between mattering and satisfaction

with life

Through regression analysis, we tested how mattering

predicted satisfaction with school life moderated by age

(H2c) and gender (H3c) as shown in Table 2.
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Variable
Model 1 Model 2

B β SE 95 % CI B β SE 95 % CI

Constant 0.02 .07 [-0.11,0.15] 0.02 .06 [-0.11, 0.15]

Gender -0.05 -.02 .10 [-0.25, 0.15] -0.05 -.02 .10 [-0.23, 0.14]

Age 0.09 .11* .04 [0.01, 0.17] 0.09 .10* .04 [0.01,0.16]

Mattering 0.10 .29** .02 [0.06, 0.14]

Mattering X Gender -0.02 -.05 .01 [-0.04, 0.10]

Mattering X Age -0.01 -.02 .32 [-0.07. 0.05]

R2 .01 .09

ΔR2 .08**

Table 3. Regression Coefficients of General Mattering on Satisfaction with School Life

Note. N = 446. In model 1, we entered the control variables

of age and gender to predict students’ satisfaction with

school life. In Model 2, we entered mattering as a predictor

together with its interactions with age and gender.

*p <.05; ** p <.01.

Our findings revealed that the model predicting

satisfaction with school life based on age and gender

(Model 1) was marginally non-significant (F(2, 443) =

2.87, p =.06), with age explaining only 1% of the variance

(R² =.01) in satisfaction with school life. While age

emerged as a significant predictor (β =.11, p <.05),

gender was not a significant predictor (β = -.02, p >.05).

The inclusion of mattering and interaction terms in

Model 2 resulted in a significant improvement (F(5,

440) = 8.90, p <.01). The change in R² for Model 2 was

also significant (ΔR² =.08, F(3, 440) = 12.86, p <.01). Both

age (β =.10, p =.03) and mattering (β =.29, p <.01)

significantly predicted satisfaction with school life,

with mattering contributing nearly three times as much

as age. For each standard deviation increase in age and

mattering, satisfaction with school life increased by

approximately 0.09 and 0.10 points, respectively.

Notably, neither gender nor age interacted with

mattering in predicting satisfaction with school life.

Given that late adolescents scored significantly higher

in mattering and were older than their middle

adolescent counterparts, we examined the regression

relationship between mattering and satisfaction with

school life across the different age categories (see Table

4)
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Variable
Middle Adolescence Late Adolescence

B SE β t p 95% CI B SE β t p 95% CI

Model 1

(Constant) 3.43 .11 30.89 .00 [3.21, 3.65] 3.56 .16 21.60 .00 [3.24, 3.89]

Gender .01 .12 .01 .10 .92 [-0.23, 0.25] -.21 .17 -.11 -1.23 .22 [-0.56, 0.13]

Age .16 .12 .08 1.40 .16 [-0.06, 0.39] .04 .08 .05 .54 .59 [-0.11, 0.20]

R2 .06 .02

F 1.00 0.98

ΔR2 .06 .02

Δ F 1.00 1.01

Model 2

(Constant) 1.76 .53 3.33 .00 [0.72,2.80] 2.31 .92 2.50 .01 [0.48, 4.14]

Gender .03 .12 .01 .23 .82 [-0.20, 0.25] -.20 .17 -.10 -1.15 .25 [-0.54, 0.14]

Age .22 .11 .11 1.97 .05 [0.00, 0.43 .05 .08 .05 .63 .53 [-0.11, 0.20]

GM .12 .04 .34 3.26 .00 [0.05, 0.19] .08 .06 .26 1.36 .17 [-0.04, 0.20]

GM x Age .02 .05 .04 .43 .67 [-0.07, 0.11] .00 .03 -.02 -.10 .92 [-0.06, 0.06]

GM x Gender .02 .04 .03 .40 .69 [-0.06, 0.09] -.04 .06 -.08 -.68 .50 [-0.16, 0.08]

R2 .11 .06

F 7.50*** 1.52

ΔR2 .10 .04

Δ F 11.77*** 1.85

Table 4. Regression Examining the Association of General Mattering and Satisfaction with School Life across the Age categories

Notably, the model predicting satisfaction with school

life from age and gender was not significant for both

early and late adolescents. However, upon adding

mattering and its interaction with age and gender in

model 2, the model was significant with age and

mattering accounting for 10 % increase in students’

satisfaction with school life. In this study, among the

early adolescents, the degree of variance in satisfaction

with school life as accounted for by mattering was

slightly over three times (β =.34, p = <.0001) that

accounted for age (β =.11, p =. 05). Thus, for every

standard deviation increase in early adolescents’ age

and mattering, their satisfaction with school life

significantly increased by 0.11 and 0.34 points

respectively. This contrasts the pattern among late

adolescents where, although not significantly so,

variance in satisfaction with school life was slightly

over five times more likely to be explained by mattering

(β =.26, p =.17) than age (β =.05, p =.53). Notably,

mattering’s interactions with both age and gender were

not significant in its relationship with satisfaction with

school life, as was the case in the overall regression

model (Table 3).

4. Discussion

In this study, we investigated the relation between

mattering and satisfaction with school life among

Kenyan high school students, majority of whom were in

middle adolescence. We hypothesized that mattering

would correlate with age and satisfaction with school

life. We further expected females to have higher scores

in both mattering and satisfaction with school life and

that both age and gender would moderate how

mattering correlated with satisfaction with school life.
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We found that mattering correlated positively with

school life satisfaction (r =.28, p <.05) and that this

relationship held across the sub samples except for late

adolescent females. This supports the mattering and

marginality theory, which asserts that a sense of being

valued by others acts as a psychological shield against

stress, particularly in the post-COVID-19 context[19].

This is consistent with previous research conducted

among college students in diverse contexts, including

South Korea[69], the United States[70], and Ghana[63], as

well as studies involving high school students in

Canada[71]  and Michigan, USA[16].The literature shows

that mattering is linked to various positive outcomes,

including satisfaction with life and overall well-

being[30][23][24], reinforcing our hypothesis (H1) that

mattering positively correlates with satisfaction with

school life.

Following the recommendation by Shapiro et al.[72], we

disaggregated the correlation between mattering and

satisfaction with school life by gender. Interestingly, we

found that the correlation between mattering and

satisfaction with school life was stronger among male

students than female students, although this difference

was not statistically significant. This aligns with the

findings from prior studies in non-egalitarian

societies[51][52]  where male students exhibited higher

levels of mattering. However, our results contrast with

research indicating that women often report greater

levels of mattering[49][50], suggesting that cultural

factors may influence these gender differences. This

suggests the need for future studies to keep on

examining how gender interacts with both mattering

and satisfaction with life.

Gender differences in mattering were consistent with

the prediction that male students would have higher

scores (H3a). This is consistent with research conducted

in non-egalitarian societies such as Iran[51]  and

Pakistan[52] where men have been found to have higher

mattering scores than women. However, the result was

inconsistent with the prior research that reported

women as having a greater sense of mattering

compared to men[49][50]. In testing for gender

differences in satisfaction with school life, contrary to

our expectation (Hypothesis 3b), we found that male

students had non-significantly higher scores in

satisfaction with school life. This agrees with past

research[55][56][35]  that found girls to be less satisfied

with life than boys. Although our finding is in line with

prior evidence that sub-Saharan African men have

higher satisfaction with life than women[58], it

contrasts the popular finding, that women, even in

rural Kenya[61], consistently report higher levels of

satisfaction with life than men[58][59]. The study adds

more evidence on the heterogeneity of findings

regarding gender differences in both mattering and

satisfaction with life. Although the reasons for this

inconsistency is not clear, our reviewed evidence

revealed that results may or may not vary depending on

the age of the respondents, culture sex and country in

which the study is done[47][73][51][61][58][67][59][52].

In this study, regression analysis revealed that students’

age (but not gender), significantly predicted satisfaction

with school life. This should warrant more scrutiny

since both age and gender are important in

experiencing satisfaction with life as well as in the

manifestation of vulnerability in post COVID-19

contexts[74]. Notably, we found that among middle

adolescents, mattering accounted for almost thrice as

much variance as age in students’ satisfaction with

school life. However, among the late adolescents,

although not significant, mattering explained slightly

over five times the amount of variance accounted for by

age in students’ satisfaction with life compared to age.

Previous findings among Kenyan high school

students[75][64]  have linked mattering to important

markers of school adjustment. According to Flett et al.
[32], researchers have identified seven positive aspects

of mattering which can improve satisfaction with

school life as well as other mental health outcomes.

Combined with our findings, it is apparent that,

irrespective of gender and age, a student who feels

significant and valued by others in school has a key

inner resource that can increase their satisfaction with

life at school. It is clear that mattering is central to

wellbeing, as evidenced by both hedonic and

eudaimonic life satisfaction (see review by Paradisi et

al.[76]). That mattering significantly predicted

satisfaction with life in middle rather than late

adolescence remains intriguing. We may speculate that

middle adolescents are more in need of social

validation, more sensitive to peer approval, and more

self-conscious than late adolescents. These

characteristics are all linked to how adolescents

construct their self-identity[77][78]. This is in line with

the assertion by Flett et al.[32]  that mattering is

essential to how people define themselves. Their

assertion that feeling important feeds positive

emotions while not feeling important feeds negative

emotions also hinted to a connection between

mattering and adolescent life satisfaction.
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Practical Implications

This study underscores several important implications

for educational practice:

First, given the significant role of mattering in

enhancing students’ satisfaction with school life,

educational institutions should prioritize initiatives

that cultivate a sense of belonging and significance

among students. Such interventions should focus on

creating an environment where every student feels

valued and important. Second, our findings indicate

that mattering is a more significant predictor of

satisfaction than age, particularly among middle

adolescents. Therefore, initiatives aimed at increasing

students’ satisfaction with school life should prioritize

enhancing their sense of worth to others. Third, this

study demonstrates that age, rather than gender, plays

a crucial role in promoting satisfaction with school life.

Interventions designed to improve secondary school

students’ educational experiences would benefit from

being age-appropriate, as addressing the unique needs

of different age groups can better support their

psychological well-being. Fourth, while gender

differences in mattering and satisfaction were not

significant, educators should remain vigilant about the

specific challenges faced by both girls and boys in

diverse cultural contexts. Developing inclusive support

systems that acknowledge and address the unique

needs of each gender can help create a more equitable

school environment, reducing potential disparities in

satisfaction. Overall, our regression analysis reveals

that when students feel important and their age is

taken into account, they are more likely to experience

higher levels of satisfaction with their school

experience.

Limitations and Implications for Future Research

This study had several notable limitations that may

inform future directions for research. First, two-thirds

of our sample were categorized as middle adolescents,

which may affect the generalizability of our findings.

Second, we focused exclusively on students in their

third year of secondary school across 12 schools in

Murang’a County, Kenya. Despite utilizing a relatively

large sample, this may not fully represent the broader

student population, and future research should address

these potential sampling biases.

Third, our data collection relied solely on a

questionnaire, and we did not account for the influence

of school environments or the psychosocial climate at

home and in the respective schools, which could affect

the outcomes. Fourth, considering current evidence

that culture influences nearly all variables in this

study[43][72], it would be beneficial to investigate

whether the association patterns observed here hold

true across different cultures. Understanding how

mattering relates to satisfaction with school life across

all counties in Kenya remains an open question.

Additionally, exploring these relationships in schools

throughout East Africa and the wider African continent

could provide valuable insights.

Fifth, the finding that mattering significantly predicted

satisfaction with school life only among middle

adolescents, and not late adolescents, remains

unexplained. Future studies should aim to clarify this

discrepancy. Finally, future research could also benefit

from longitudinal studies that track changes in

mattering and satisfaction with school life across

different ages and educational stages. This approach

would yield deeper insights into how these constructs

evolve and inform targeted interventions over time.

5. Conclusion

This study established a significant positive correlation

between mattering and satisfaction with school life

among Kenyan high school students, highlighting the

critical role of mattering as a predictor of students'

overall satisfaction. Notably, our regression analysis

revealed that mattering emerged as a more substantial

predictor than age, particularly among middle

adolescents, suggesting that interventions aimed at

fostering a sense of worth and belonging are essential

for enhancing student well-being. While age

demonstrated some influence on satisfaction levels, our

findings emphasize that prioritizing students' feelings

of significance can lead to improved satisfaction,

irrespective of their age. Importantly, the lack of

discernible gender differences in mattering and

satisfaction highlights the necessity for inclusive

practices that consider the diverse needs of all students

within the educational environment. Overall, this study

underscores the imperative for educational

stakeholders to cultivate a culture of mattering within

schools, as this not only enhances students' satisfaction

with their educational experiences but also contributes

to their overall psychological well-being. Future

research should explore longitudinal approaches to

understand how mattering and satisfaction evolve over

time, further informing targeted interventions.
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