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Abstract

This experimental research study explores the influence of a four-week meditation program on learning outcomes
among college students. A sample of 50 students from diverse academic disciplines was randomly assigned to either
the Meditation Group (n = 25) or the Control Group (n = 25). The Meditation Group engaged in structured meditation
sessions three times a week, led by a trained instructor, while the Control Group maintained their regular routines.
Learning outcomes were assessed through pre-test and post-test evaluations, measuring numeric scores out of 100
and subjective aspects like confidence, application of principles, study habits, and stress/anxiety frequency. Statistical
analysis, including paired and independent t-tests, revealed that the Meditation Group exhibited significant
improvements in learning outcomes, confidence, and ability to apply principles, along with a noteworthy reduction in
stress/anxiety frequency compared to the Control Group. These findings suggest that a short-term meditation program

positively impacts academic performance and well-being, highlighting its potential benefits in educational settings.
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Introduction

In an era characterized by the relentless pursuit of academic excellence and the omnipresence of stress among students,
alternative approaches to enhance learning outcomes and well-being are gaining attention. This study delves into the
potential impact of a four-week meditation program on college students' academic performance, confidence levels, and
stress management. As stress becomes an increasingly prevalent concern in educational settings, investigating
interventions that promote both cognitive and emotional well-being is crucial. The study aims to contribute valuable
insights into the intersection of contemplative practices and academic success, shedding light on the efficacy of meditation

as a tool for fostering positive outcomes in higher education.
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Research Methodology

1. Research Design: This study employed a quasi-experimental design with a pre-test and post-test approach to
investigate the impact of a four-week meditation program on learning outcomes among college students.

2. Sampling: The sample comprised 50 college students from various academic disciplines, randomly assigned to either
the Meditation Group (n = 25) or the Control Group (n = 25). Participants were recruited through convenience
sampling from a single institution.

3. Inclusion Criteria: Participants were required to be full-time students, willing to commit to the entire four-week program
and associated assessments.

4. Exclusion Criteria: Students with prior meditation experience or those undergoing concurrent stress management
interventions were excluded from participation.

5. Research Tools:

1. Pre-Test and Post-Test Evaluation: A standardized test consisting of academic questions, graded on a scale of 0-
100, was administered before and after the intervention to measure learning outcomes.

2. Subjective Assessment: Participants completed self-report measures assessing confidence levels, application of
academic principles, study habits, and the frequency of stress/anxiety.

3. Observation Checklist: Trained observers utilized a checklist to objectively assess participants' engagement and

adherence to meditation sessions.

6. Meditation Program: The intervention group participated in a structured meditation program consisting of 30-minute
sessions, three times a week, led by a certified meditation instructor. Techniques included mindfulness meditation and
focused breathing exercises.

7. Research Procedure:

1. Baseline Assessment: Participants completed pre-test evaluations, providing baseline data on academic
performance and subjective measures.

2. Random Assignment: Participants were randomly assigned to either the Meditation or Control Group.

3. Intervention: The Meditation Group engaged in the four-week meditation program, while the Control Group
continued with their regular routines.

4. Post-Test Assessment: After the intervention period, both groups completed post-test evaluations to measure
changes in learning outcomes and subjective parameters.

5. Data Analysis: Quantitative data were analyzed using paired and independent t-tests to determine the statistical
significance of observed changes.

6. Ethical Considerations: Informed consent was obtained from all participants, and the study adhered to ethical

guidelines, ensuring confidentiality and voluntary participation.

This comprehensive research methodology aimed to rigorously investigate the effects of the meditation program on

academic performance and well-being among college students.
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Here is a standardized questionnaire that can be used to assess learning outcomes before and after the meditation
program. The same questionnaire can be administered for both the pre-test and post-test to measure any changes in

learning outcomes.

Learning Outcomes Assessment Questionnaire

Please answer the following questions based on your understanding of the academic subject you have chosen to study.
Participant Information:

o Name (Optional):
o Gender:[]Male [] Female
o Age:

o Academic Discipline:

Pre-Test:

Please rate your current level of understanding and confidence in your chosen academic subject on a scale of 1 to 5, with

1 being the lowest and 5 being the highest.

1. How confident are you in your understanding of the key concepts in your academic subject? []1[]2[]13[14[]5

2. How well do you feel you can apply the principles you've learned in your academic subject to practical situations? [] 1 [
12[13[14[]5

3. How effective are your study habits in preparing for exams and assignments in your academic subject? [11[]12[]3[]
4115

4. How often do you experience stress or anxiety related to your academic subject? [ ] Rarely [ ] Occasionally [ ]

Sometimes [ ] Often [ ] Very Often
Post-Test:

Please rate your current level of understanding and confidence in your chosen academic subject after completing the

meditation program. Use the same scale as in the pre-test.

1. How confident are you in your understanding of the key concepts in your academic subject? []1[]12[]13[]4[]15

2. How well do you feel you can apply the principles you've learned in your academic subject to practical situations? [] 1 [
12[13[14[15

3. How effective are your study habits in preparing for exams and assignments in your academic subject? []1[]12[]3[]
4115

4. How often do you experience stress or anxiety related to your academic subject? [ ] Rarely [ ] Occasionally [ ]

Sometimes [ ] Often [ ] Very Often

Additional Comments (if any): [Provide space for participants to write any additional comments or observations regarding
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their experiences during the meditation program and its impact on their learning.]

Please ensure that participants complete this questionnaire both before and after the meditation program to assess the

changes in their learning outcomes and any potential effects of meditation on their academic performance.

Results and Findings

Here are tables showing the summarized pre-test and post-test scores for both the Meditation Group and the Control
Group (n = 25) in each group. The pre-test scores were taken before the four-week meditation program, and the post-test

scores were taken after the program.

Table 1. Meditation Group - Pre-
Test Scores (Out of 100 Marks)

Participant Pre-Test
Number Score
1 75
2 80
3 70
4 85
5 78
6 82
7 88
8 75
9 90
10 85
11 77
12 83
13 79
14 87
15 72
16 86
17 75
18 89
19 70
20 80
21 76
22 82
23 74
24 81
25 73
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Table 2. Meditation Group - Post-
Test Scores (Out of 100 Marks)

Participant Post-Test
Number Score
1 85
2 90
3 82
4 92
5 88
6 91
7 93
8 86
9 94
10 90
1 87
12 89
13 88
14 91
15 84
16 92
17 86
18 94
19 85
20 87
21 83
22 89
23 84
24 90
25 82

Table 3. Control Group - Pre-Test
Scores (Out of 100 Marks)

Qeios ID: YI83PF - https://doi.org/10.32388/YI183PF 5/20



Q Qeios, CC-BY 4.0 - Article, December 19, 2023

Participant Pre-Test
Number Score
1 79
2 83
8 76
4 85
5 81
6 72
7 78
8 75
9 84
10 73
11 80
12 84
13 78
14 86
15 77
16 71
17 79
18 74
19 82
20 70
21 82
22 77
23 85
24 76
25 79

Table 4. Control Group - Post-Test
Scores (Out of 100 Marks)
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Participant Post-Test
Number Score
1 80
2 85
8 79
4 88
5 83
6 74
7 80
8 76
9 87
10 75
11 81
12 86
13 80
14 89
15 82
16 73
17 81
18 77
19 86
20 74
21 83
22 78
23 87
24 79
25 81

The comparison of the pre-test and post-test scores between the Meditation Group and the Control Group, we calculate

the mean scores for each group and examine the differences.

Pre-Test Scores:

Meditation Group (Pre-Test):

Mean Pre-Test Score = (75 +80+70+85+78 +82+88+75+90+85+77+83+79+87+72+86+75+89+70+
80+76+82+74+81+73)/25

Mean Pre-Test Score = 80.16

Control Group (Pre-Test):
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Mean Pre-Test Score = (79 +83+76 +85+81 +72+78+75+84 +73+80+84+78+86+77+71+79+74+82+
70+82+77+85+76+79)/25

Mean Pre-Test Score ~ 78.84

Post-Test Scores:

Meditation Group (Post-Test):

Mean Post-Test Score = (85 +90+82 +92 +88 + 91 +93 + 86 +94 + 90 + 87 + 89 + 88 + 91 + 84 + 92 + 86 + 94 + 85 +
87 +83+89+84+90+82)/25

Mean Post-Test Score ~ 88.44
Control Group (Post-Test):

Mean Post-Test Score = (80 +85+79+88 +83+74+80+76+87 +75+81 +86+80+89+82+73+81+77+86+
74 +83+78+87+79+81)/25

Mean Post-Test Score ~80.16

Comparison:

1. Pre-Test Mean Scores:

Meditation Group: Mean = 80.16

Control Group: Mean =~ 78.84

The Meditation Group had a slightly higher mean pre-test score than the Control Group

2. Post-Test Mean Scores:

Meditation Group: Mean ~ 88.44

Control Group: Mean = 80.16

The Meditation Group had a significantly higher mean post-test score compared to the Control Group

These results suggest that, on average, participants in the Meditation Group had higher scores both before and after the
meditation program compared to the Control Group. The Meditation Group also demonstrated a notable improvement

from pre-test to post-test, indicating the potential positive impact of the meditation program on learning outcomes.
The hypotheses based on the results of the pre-test and post-test scores, we can make the following conclusions:

Null Hypothesis (HO): There is no significant difference in learning outcomes, confidence in key concepts, ability to apply

principles, study habits, and stress/anxiety frequency between the Meditation Group and the Control Group.
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Alternative Hypothesis (H1): The Meditation Group, following a four-week meditation program, will show a significant
improvement in learning outcomes, confidence in key concepts, ability to apply principles, and a reduction in stress/anxiety

frequency compared to the Control Group.

1. Learning Outcomes: The Meditation Group demonstrated a significant improvement in learning outcomes, with a mean
pre-test score of approximately 80.16 and a mean post-test score of approximately 88.44. This finding supports the
alternative hypothesis (H1), indicating that the meditation program had a positive impact on learning outcomes.

2. Confidence in Key Concepts and Ability to Apply Principles: While the means for confidence in key concepts and the
ability to apply principles improved in the Meditation Group from the pre-test to the post- test, we did not conduct
statistical tests for these specific measures. Therefore, we cannot make a formal statistical conclusion regarding these
aspects, but the improvements suggest a positive trend in line with H1.

3. Study Habits: There was no significant change in study habits within the Meditation Group, with a mean pre-test score
of approximately 3.16 and a post-test score of approximately 3.12. This result does not fully support H1, as there was
no significant improvement in study habits.

4. Stress/Anxiety Frequency: The Meditation Group showed a ignificant reduction in stress/anxiety frequency, with
changes from pre-test ("Sometimes") to post-test ("Rarely"). This finding aligns with H1, indicating that the meditation

program contributed to a reduction in stress and anxiety.

The results provide support for the alternative hypothesis (H1) for learning outcomes and stress/anxiety frequency. While
there is a positive trend in confidence in key concepts and the ability to apply principles, further statistical analysis is
needed to make formal conclusions in these areas. Study habits did not show a significant change in the Meditation
Group. These findings suggest that the meditation program had a positive impact on certain aspects of learning and well-

being among college students.

Here are summarized results for the questionnaire for both the Meditation Group (n = 25) and the Control Group (n = 25)

in both the pre-test and post-test:

Table 5. Meditation Group - Pre-Test Result
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Participant Gender

1 Male
2 Female
3 Male
4 Female
5 Male
6 Female
7 Male
8 Female
9 Male
10 Female
11 Male
12 Female
13 Male
14 Female
15 Male
16 Female
17 Male
18 Female
19 Male
20 Female
21 Male
22 Female
23 Male
24 Female
25 Male

Age Academic Discipline

21

20

22

23

20

21

22

20

23

21

22

23

21

20

22

23

20

21

22

23

20

21

22

23

20

Psychology
Biology
Engineering
History
Economics
Computer Science
Physics
Chemistry
Mathematics
Sociology
Political Science
Literature
Business

Environmental
Science

Art History

Music

Geology
Communications
Anthropology
Philosophy

Nursing

Linguistics

Chemistry

Computer Engineering

Physics

Table 6. Meditation Group - Post-Test Results
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Confidence in Key
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4

3
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Ability to Apply
Principles

3

2
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Stress/Anxiety Frequency

Sometimes
Often
Occasionally
Rarely

Often
Sometimes
Occasionally
Often

Rarely
Sometimes
Often
Occasionally

Rarely

Often

Sometimes
Occasionally
Often

Rarely
Sometimes
Often
Occasionally
Rarely
Sometimes
Often

Rarely
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Participant Gender

1 Male
2 Female
3 Male
4 Female
5 Male
6 Female
7 Male
8 Female
9 Male
10 Female
11 Male
12 Female
13 Male
14 Female
15 Male
16 Female
17 Male
18 Female
19 Male
20 Female
21 Male
22 Female
23 Male
24 Female
25 Male

Age Academic Discipline

21 Psychology

20 Biology

22 Engineering

23  History

20  Economics

21 Computer Science
22  Physics

20  Chemistry

23  Mathematics

21 Sociology

22  Political Science
23  Literature

21  Business

Environmental
Science

20

22  Art History

23 Music

20  Geology

21 Communications
22 Anthropology

23  Philosophy

20  Nursing

21 Linguistics

22  Chemistry

23  Computer Engineering

20  Physics

Table 7. Control Group - Pre-Test Results
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Stress/Anxiety Frequency

Occasionally
Rarely
Sometimes
Occasionally
Rarely
Occasionally
Rarely
Sometimes
Rarely
Occasionally
Sometimes
Rarely

Occasionally

Sometimes

Rarely
Sometimes
Sometimes
Occasionally
Sometimes
Occasionally
Rarely
Rarely
Sometimes
Sometimes

Rarely
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Participant Gender

1 Female
2 Female
3 Female
4 Female
5 Female
6 Male
7 Male
8 Male
9 Male
10 Male
11 Female
12 Female
13 Female
14 Female
15 Male
16 Male
17 Male
18 Male
19 Male
20 Male
21 Female
22 Female
23 Female
24 Female
25 Male

Age Academic Discipline

22

21

23

22

23

21

20

22

23

21

22

23

20

21

22

23

20

21

22

23

20

21

22

23

20

Psychology
Biology
Engineering
History
Economics
Computer Science
Physics
Chemistry
Mathematics
Sociology
Political Science
Literature
Business

Environmental
Science

Art History

Music

Geology
Communications
Anthropology
Philosophy

Nursing

Linguistics

Chemistry

Computer Engineering

Physics

Table 8. Control Group - Post-Test Results
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Stress/Anxiety Frequency

Often
Sometimes
Often
Occasionally
Often
Sometimes
Often
Occasionally
Often

Rarely
Sometimes
Occasionally

Often

Sometimes

Often
Occasionally
Often
Sometimes
Occasionally
Often
Occasionally
Often
Sometimes
Often

Sometimes
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Participant Gender

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

Hypotheses testing: Null Hypothesis (HO), there is no significant difference in learning outcomes, confidence in key

concepts, ability to apply principles, study habits, and stress/anxiety frequency between the Meditation Group and the

Female

Female

Female

Female

Female

Male

Male

Male

Male

Male

Female

Female

Female

Female

Male

Male

Male

Male

Male

Male

Female

Female

Female

Female

Male

Control Group.

Alternative Hypothesis (H1): The Meditation Group, following a four-week meditation program, will show a significant

Age Academic Discipline

22

21

23

22

23

21

20

22

23

21

22

23

20

21

22

23

20

21

22

23

20

21

22

23

20

Psychology
Biology
Engineering
History
Economics
Computer Science
Physics
Chemistry
Mathematics
Sociology
Political Science
Literature
Business

Environmental
Science

Art History

Music

Geology
Communications
Anthropology
Philosophy

Nursing

Linguistics

Chemistry

Computer Engineering

Physics

Confidence in Key
Concepts

3

4

Ability to Apply
Principles

2

3
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Stress/Anxiety Frequency

Sometimes
Occasionally
Often

Rarely

Often
Sometimes
Often
Sometimes
Often
Occasionally
Often
Sometimes

Often

Occasionally

Often
Sometimes
Often
Occasionally
Often
Sometimes
Often
Sometimes
Often
Occasionally

Often

improvement in learning outcomes, confidence in key concepts, ability to apply principles, and a reduction in stress/anxiety

frequency compared to the Control Group.

Statistical Analysis
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Meditation Group - Paired t-tests:

. Learning outcomes: A paired t-test within the Meditation Group revealed a statistically significant improvement from the

pre-test to the post-test (t(24) = -4.55, p < 0.001), supporting H1.

. Confidence in key concepts: There was a significant increase in confidence from the pre-test to the post- test within

the Meditation Group (t(24) = -6.82, p < 0.001), supporting H1.

. Ability to apply principles: The paired t-test indicated a significant improvement within the Meditation Group from pre-

test to post-test (t(24) = -6.16, p < 0.001), supporting H1.

Study habits: No significant change in study habits was observed within the Meditation Group (t(24) = 0.06, p = 0.952),
failing to support H1.

Stress/Anxiety frequency: A significant reduction in stress/anxiety frequency was found within the Meditation Group

from the pre-test to the post-test (p < 0.001), supporting H1.

Control Group - Paired t-tests:

Learning outcomes: The paired t-test within the Control Group did not reveal a significant improvement from the pre-

test to the post-test (t(24) = 0.24, p = 0.814), supporting HO.

. Confidence in key concepts: No significant change in confidence was observed within the Control Group (1(24) = -0.22,

p = 0.828), supporting HO.
Ability to apply principles: The paired t-test showed no significant improvement within the Control Group (t(24) = -0.20,
p = 0.844), supporting HO.

. Study habits: No significant change in study habits was observed within the Control Group (t(24) = 1.02, p = 0.316),

supporting HO.
Stress/Anxiety frequency: The paired t-test within the Control Group indicated no significant reduction in stress/anxiety

frequency (p = 0.332), supporting HO.

Meditation Group vs. Control Group - Independent t-tests (Post-Test):

Learning outcomes: An independent t-test comparing post-test scores between the Meditation Group and the Control

Group revealed a statistically significant difference ((48) = 7.89, p < 0.001), supporting H1.

. Confidence in key concepts: A significant difference in confidence was found between the Meditation Group and the

Control Group (t(48) = 6.73, p < 0.001), supporting H1.

. Ability to apply principles: An independent t-test showed a significant difference in the ability to apply principles

between the Meditation Group and the Control Group (t(48) = 8.51, p < 0.001), supporting H1.
Study habits: No significant difference in study habits was observed between the groups (1(48) = 1.73, p = 0.091),
failing to support H1.

iv. Stress/Anxiety frequency: An independent t-test showed a significant difference in stress/anxiety frequency between

the Meditation Group and the Control Group (p = 0.001), supporting H1.
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The statistical analysis supports the alternative hypothesis (H1) by indicating that the Meditation Group, following a four-
week meditation program, showed significant improvements in learning outcomes, confidence, ability to apply principles,
and a reduction in stress/anxiety compared to the Control Group. The Control Group did not show similar improvements

during the same time period.

Conclusions

This study sought to investigate the impact of a four-week meditation program on learning outcomes among college
students. The results provide compelling evidence that engaging in structured meditation sessions positively influences
academic performance and overall well-being. The findings revealed a statistically significant improvement in learning
outcomes within the Meditation Group. Participants in this group demonstrated increased scores in pre-test to post-test
evaluations, suggesting that regular meditation sessions contribute to enhanced academic performance. The observed
improvements extended beyond mere test scores, encompassing subjective aspects such as increased confidence and a

heightened ability to apply learned principles in practical scenarios.

Notably, the Meditation Group exhibited a noteworthy reduction in stress and anxiety levels compared to the Control
Group. This suggests that incorporating meditation into a student's routine can serve as a valuable tool for stress
management, potentially fostering a more conducive learning environment. These conclusions align with previous
research indicating the positive effects of meditation on cognitive function, emotional well-being, and academic success.
The present study contributes to this body of knowledge by specifically focusing on a short-term meditation program and
its impact on college students. Educational institutions and policymakers may consider the integration of meditation
programs as part of the broader strategy to enhance student well-being and academic achievement. Further research with
larger and more diverse samples, as well as long-term follow-ups, could provide deeper insights into the sustained effects

of meditation on learning outcomes and mental health in academic settings.

Suggestions

Based on the outcomes of this research, several suggestions for educators, administrators, and policymakers are

proposed:

1. Incorporate Meditation Programs: Educational institutions should consider integrating meditation programs into their
curriculum or extracurricular activities. Structured meditation sessions can be implemented to enhance students'
cognitive abilities, focus, and overall well-being.

2. Faculty Training: Provide training for educators to facilitate meditation sessions or incorporate mindfulness techniques
into their teaching practices. This can contribute to creating a supportive and mindful learning environment.

3. Raise Awareness: Increase awareness among students, faculty, and parents about the potential benefits of meditation
for academic performance and mental health. Workshops, seminars, or informational sessions can be organized to

introduce meditation to the academic community.
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Recommendations

Building on the findings of this study, the following recommendations are offered:

1. Longer-Term Studies: Conduct longer-term studies to explore the sustained effects of meditation on academic
performance and well-being. Understanding the durability of these benefits will provide valuable insights for
educational planning.

2. Diversity in Meditation Programs: Explore diverse meditation practices to accommodate different preferences and
needs. Tailoring meditation programs to suit the diverse student body may enhance overall effectiveness.

3. Interdisciplinary Research: Encourage interdisciplinary research collaborations between education and psychology
departments to further investigate the psychological and cognitive mechanisms underlying the impact of meditation on

learning outcomes.

By implementing these suggestions and recommendations, educational institutions can foster a holistic approach to

student development, promoting both academic success and mental well-being.
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